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INTRODUCTION
One-minute papers (also known as one-minute assessments) require students to reflect on and respond to prompts or
questions, for example “What did you learn in class today?” or “What is an unanswered question you leave class with today?”
Weaver and Cotrell (1985) first reported on the minute paper as a valuable tool for lecture classrooms. As an example of formative
assessment, minute papers give instructors a snapshot of learning at a specific point in the lesson and allow for necessary adjustments
in real time. Instructors looking to engage students and incorporate immediate feedback will find minute papers invaluable for
understanding what concepts still need clarification, ultimately saving time rather than answering the same question repeatedly after
class. Instructors have used one-minute papers in classes across numerous disciplines including medicine (Ashakiran & Deepthi,
2013), nursing (Anderson & Burns, 2013), pharmacology (Bartlett, 2001), and finance (Barnes, 2008). Despite support for oneminute papers in other fields, research is lacking on its use in business courses. This paper focuses on the implementation of this
assessment method in the business classroom, data analysis of over 4,000 responses, and emergent themes such as student
preparedness for business report writing and use of library resources. Changes to curriculum and ways instructors might use this in
their own classrooms are discussed.

IMPLEMENTATION
At the University of Nebraska at Omaha, new curriculum for MKT 3200 Business Communications was adopted in 2015
for use by all online and face-to-face (f2f) sections. One of the course outcomes is to introduce students to library resources available
for use in all of their future business courses. The Business Librarian provides a 75-minute instruction session composed of
demonstration and active learning components to every f2f section. To assess classroom outcomes, the librarian used minute papers
at the beginning of each instruction session, where students anonymously responded to two prompts by writing on Post-it notes: (1)
What is one thing about the library and/or doing research I want to learn more about today? and (2) What kind of information do I
need for my topic? Students hung each finished prompt in a corresponding column on a whiteboard. The librarian reviewed the Postits and responded to questions collectively if multiple students asked similar questions or noted questions to address later in the
presentation. Similarly, at the end of class, students responded to the following prompts: (3) What is one thing you learned today?
and (4) What question(s) do you still have? Students returned finished prompts to the board in a similar fashion.
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DATA ANALYSIS
The Business Librarian collected the responses at the end of each class from 56 sections over six semesters and entered
them into columns on a spreadsheet representing the prompts of the four main questions: Prompt One (1035 responses), Prompt Two
(1030 responses), Prompt Three (1167 responses) and Prompt Four (910 responses). The amount of collected responses for each
prompt was different due to late student arrivals and early departures, thus an equal amount of Post-its were not collected from every
student. The Business Librarian and a MKT 3200 instructor independently evaluated and coded the responses to find themes and
triangulated the total into averages for the codes associated with each prompt.

EMERGING THEMES
For Prompt One (One item students want to learn), a wide margin of students (35%) asked about overall library resources
provided to them. Research strategies with questions asking about fast and effective ways to conduct research (14%) was also a
strong theme. However, Prompt Two (Types of information the student needed for their topic) elicited two clear themes: students
already had a specific piece of information they wanted to find on their topics (44%) but also wanted to find statistics to support
their paper (18%). For Prompt Three (One thing the student found useful in class), two themes far outweighed the others: being
introduced to specific business databases (33%) and having time in class to outline and organize their thoughts and keywords through
the librarian’s activity before doing actual research (26%). Prompt Four (What questions do you still have) resulted in 57% of
students responding they had no questions at the end of the class. However, those who did have questions focused mostly on database
practices and procedures (14%) as a follow-up to the demonstration and hands-on learning. There was a noted increase in student
responses saying they had no questions from 2015 (22%) to 2018 (67%). This may be attributed to curriculum changes on the part
of faculty who were progressively adjusting syllabi content to reflect students’ questions from the previous semesters.

CONCLUSION
Minute papers can be simple, requiring as little as a pencil and paper, and only a small investment of time and effort. It
requires little preparation; implementation and analysis from the instructor and students can complete the assessment with minimal
effort. This method could be used in a variety of classrooms and settings. Potential uses could include icebreakers to gauge student
skills at the beginning of the class, to understand student expectations for the class, or to clarify course concepts. Faculty could also
use this method before exams to discover what topics remain unclear or to collect feedback on classroom activities that went well or
need improvement.
The use of Post-it minute-papers greatly improved relationships between students, instructors, and the librarian. Collecting
student feedback increased student buy-in to library instruction as well as class participation, ultimately leading to positive student
attitudes about conducting research for the formal report by the end of the class and fewer questions from students to the instructor
about research later in the semester. Using feedback from consecutive semesters helped the librarian to refine the activities and
research resources to help students meet faculty expectations for the report.
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